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Abstract:

This study explored the key factors that affect student’s
learning motivation and how teachers mobilize students’
motivation in higher education. Based on the dilemma of
students passively accepting knowledge in the traditional
indoctrination education model, this study analyzed the
impact of internal and external motivation factors on
students’ academic performance through a combination of
literature review and semi-structured interviews. The results
showed that students’ learning motivation is affected by
intrinsic interest, external incentives (such as grades, and
scholarships), and teachers’ teaching strategies. Teachers
play an important role in mobilizing students’ motivation
and can enhance students’ motivation through goal setting,
timely feedback, and flexible curriculum design. However,
teachers face challenges such as resource constraints and
insufficient personalized teaching in practice. This study
suggests that teachers adopt diversified strategies such as
cooperative learning and competitive teaching to balance
internal and external incentive mechanisms cultivate
students’ autonomous learning abilities and provide a
reference for future educational practice.
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1. Introduction

Due to the dominance of the traditional indoctrina-
tion education model, learners mainly play the role
of information receivers, while educators are infor-

mation transmitters [1]. In this model, students can
only input knowledge in a one-way manner and find
it difficult to output knowledge in practice, resulting
in insufficient learning motivation and may lead to
a superficial understanding of knowledge and in-
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efficient learning performance [1]. Learning motivation
has a direct impact on students’ academic achievement,
personal growth, and career development, and academic
achievement is an important indicator of the performance
of educational institutions. Therefore, learning motivation
becomes the internal driving force for students to achieve
their learning goals [2]. However, teachers generally find
it challenging to mobilize students’ learning motivation.
Based on this, this study, through literature review and
semi-structured interviews, not only summarizes the the-
oretical basis of motivational factors in existing research,
but also collects teachers’ practical experience in regulat-
ing motivation in teaching practice, further explores the
factors affecting and mobilizing students’ learning motiva-
tion in higher education, fills the gap in existing research,
and provides guidance for educational practice.

2. Theoretical basis

2.1 Self-Determination Theory

The Self-Determination Theory (SDT) proposed by Deci
& Ryan divides learning motivation into intrinsic moti-
vation and extrinsic motivation [3]. Intrinsic motivation
refers to students’ interest in learning and the personal
satisfaction it brings, while extrinsic motivation refers to
students’ learning for external rewards such as grades or
scholarships [3]. In addition, Deci & Ryan believe that
the three psychological needs of autonomy, competence,
and relatedness play a key role in students’ well-being and
personal development [3]. Autonomy refers to students’
ability to freely choose strategies to deal with problems [4].
The satisfaction of this need depends on the recognition
of personal needs, constructive support, and care from
others. Competence refers to students’ affirmation of their
own learning behavior and learning ability, such as getting
good grades through self-determined learning strategies.
Relatedness emphasizes a sense of belonging [3]. When
students are depressed, they can get support from their
peers and teachers, which helps them regulate their emo-
tions [3].

2.2 Expectancy-Value Theory

Eccles expanded on Atkinson and pointed out that this
theory is about explaining the motivation of individual
students in choosing learning tasks and persisting in learn-
ing behavior [5,6]. The theory believes that the motivation
of individual behavior is the result of the interaction of
two main factors, namely, expectancy-value. Expectan-
cy is the confidence of students in completing learning
tasks. The more confident they are, the higher the level

of expectation and the stronger their motivation. Value
is the students’ recognition of the significance of learn-
ing tasks, which includes the interest that the task itself
brings to students (intrinsic value), the benefit of the task
to students’ career development (instrumental value), the
importance of the task to students (added value), and the
time and energy that students can bear to participate in the
task [7].

2.3 Goal Setting Theory

Locke and Latham advocate that clear, specific, and chal-
lenging learning goals can effectively improve students’
learning motivation [8]. The core of this theory is that
learning goals can provide students with clear directions
and drive students to learn, prompting them to work hard
to achieve their goals [8]. Clear and specific learning
goals can reduce the differences in understanding between
students and teachers, and let students know what they
should do, and challenging and complex goals can help
stimulate students’ desire to conquer and encourage them
to maintain a long-term focus on achieving their goals
[8]. In addition, the degree of student‘s commitment to
their learning goals has a direct impact on the efforts they
make in the process of achieving them, and the process of
setting learning goals requires monitoring through feed-
back mechanisms, even if the feedback is specific, it helps
students correctly understand their learning progress and
status, and helps them make timely adjustments [8]. In
this process, teachers can help students understand their
learning status through regular homework evaluation,
classroom performance feedback, test scores, etc. Rather
than just pointing out problems, teachers also provide sug-
gestions for improvement to promote student growth and
enhance their sense of self-efficacy.

Teachers can encourage students to choose learning tasks
and strategies independently and give them a certain
degree of freedom to choose. For example, let students
choose to study practical problems that they are interest-
ed in and that will help them in their future employment.
During the research process, they can freely form teams
to conduct open discussions and search for information in
books and online websites provided by teachers. In this
process, teachers encourage students to solve problems
through their thinking, which can stimulate students’ in-
terest in learning and desire to explore and help enhance
students’ intrinsic motivation to learn. The relevance of
tasks to students’ actual needs can enhance students’ sense
of identity with tasks and inspire them to make greater
efforts. In addition, teachers can appropriately introduce
competition mechanisms into the classroom, such as com-
petitions, which can help improve the learning motivation



of some students, especially those with strong external
motivation, such as those with a strong desire to win. In
the process of competition, teachers can guide students to
reflect on their learning progress and results at a certain
stage. Through self-evaluation, students can identify their
strengths and weaknesses and actively improve, which
helps to improve their self-efficacy, maintain long-term
learning motivation, and enhance their tolerance for them-
selves, thereby increasing psychological resilience [9].

3. Research Methods

3.1 Research Design and Method Selection

This study adopted a research method combining a lit-
erature review and semi-structured interview. Through
the literature review, the existing theoretical basis and
influencing factors of students’ learning motivation in
higher education were sorted out and summarized to
ensure that the research questions were fully supported
in theory. Based on the results of the literature review, a
semi-structured interview outline was designed to explore
how teachers in higher education view and mobilize stu-
dents’ learning motivation from a practical perspective.
The literature review helped identify the core issues of the
study, including the internal and external driving forces of
learning motivation, the volatility of motivation, and the
role of teachers in mobilizing motivation. Semi-structured
interviews further explored teachers’ specific experiences
and coping strategies in teaching practice and obtained re-
alistic feedback on students’ learning motivation in higher
education.

3.2 Interviewees and Sample Selection

The interviewees included 15 teachers of different types
from different universities, including teachers who teach
professional courses, namely subject professors, who play
a direct role in regulating students’ motivation in course
design and teaching methods. Some teachers are respon-
sible for students’ academic guidance, psychological sup-
port, and career planning, namely counselors, who play
an important role in students’ personal development and
emotional support. And college or department administra-
tors, who indirectly affect students’ learning motivation
through policy formulation and the creation of a learning
environment. The sample selection adopts a purposive
sampling method to ensure the representativeness of dif-
ferent types of teachers, covering multiple disciplines and
a variety of teaching backgrounds. The selection criteria
for the interviewees include teaching age, gender, subject
area, and experience in direct contact with students, to ob-
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tain a multi-dimensional perspective of different roles in
mobilizing students’ learning motivation.

3.3 Data Collection Process

Data were collected through semi-structured interviews.
The researchers flexibly adjusted questions based on the
answers of the interviewed teachers and explored their ex-
periences and views in teaching practice. Each interview
lasted about 45-60 minutes. All interviews were recorded
and transcribed for subsequent content analysis and data
collation. The interview outline revolved around the defi-
nition and characteristics of students’ learning motivation
in higher education, teachers’ strategies for mobilizing
learning motivation, challenges and problems of learning
motivation, and the role of teachers in motivation regu-
lation. The interviews discussed in detail how teachers
viewed learning motivation, especially the changes in stu-
dents” autonomy and learning motivation in higher educa-
tion. The author also gained an in-depth understanding of
how different types of teachers (subject professors, coun-
selors, and administrators) stimulated students’ learning
motivation during teaching or guidance, including specific
practices such as curriculum design, feedback mecha-
nisms, and cooperative learning. This study collected the
main challenges faced by teachers in mobilizing students’
motivation in practice, including individual differences
among students, external environment, and teaching re-
sources. The author explored how teachers coped with
fluctuations in learning motivation through different strat-
egies, as well as the cognitive or practical obstacles that
may be encountered in mobilizing students’ learning moti-
vation.

4. Results and Discussion

4.1 Result

In the study, most teachers believed that students’ learning
motivation mainly comes from intrinsic interest, specifi-
cally, 80% of teachers pointed out that interest is the main
driving force for students’ learning. In addition, 66.7% of
teachers believed that although external incentives (such
as grades and scholarships) can effectively mobilize stu-
dents’ learning behavior in the short term, the long-term
effect is limited. Therefore, how to maintain long-term
learning motivation has become a key issue. To meet this
challenge, 86.7% of teachers emphasized that clear goal
setting and timely feedback are important strategies to
enhance students’ learning motivation, because clear goals
can make students clear the direction of their efforts, and
feedback can help students understand their progress and
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adjust. However, about 60% of teachers mentioned that
the limitation of teaching resources and the limited time
of courses hindered their ability to provide personalized
teaching, which made it more complicated to mobilize
students’ learning motivation. Despite this, 73.3% of
teachers said that introducing cooperative learning and
competition mechanisms can effectively improve stu-
dents’ learning participation and motivation because both
cooperation and competition can stimulate students’ en-
thusiasm in different situations. Therefore, teachers play a
vital role in mobilizing students’ learning motivation, but
they also face the challenges of insufficient resources and
insufficient teaching strategies.

In response to questions about the characteristics and chal-
lenges of students’ learning motivation, more than half of
the interviewed teachers believed that students in higher
education showed strong autonomy and independence,
but some students lacked clear learning goals or self-man-
agement ability, resulting in significant fluctuations in
learning motivation. This fluctuation showed a significant
decline in motivation at the beginning and end of the se-
mester, which was closely related to academic pressure,
vague goals, and insufficient external motivation [10]. The
interview results show that students’ learning motivation
in higher education is affected by many factors, includ-
ing personal interests, external motivation, and teachers’
teaching strategies. Teachers play a vital role in mobiliz-
ing students’ learning motivation, but they face cognitive
and resource challenges in practice. To better mobilize
students’ learning motivation, teachers need personalized
support and flexible teaching methods, and educational
institutions should provide stronger support and resources
for this [11,12].

When discussing the role of teachers in motivation and re-
lated strategies, the respondents unanimously agreed that
teachers should be responsible for the motivation of stu-
dents, rather than taking students’ motivation for granted.
Teachers should effectively help students maintain their
learning motivation by setting clear goals, providing time-
ly feedback, and flexibly adjusting course design [13,14].
They believe that teaching strategies that focus on indi-
vidual students’ needs, such as case teaching and interac-
tive learning, can significantly improve students’ intrinsic
motivation to learn. However, they said that in education-
al practice, the biggest challenge is to balance external
and internal incentives. Teachers rely largely on external
rewards, such as prizes and scholarships, to mobilize stu-
dents’ learning motivation. This situation will lead to a de-
cline in student motivation when the rewards provided by
teachers do not match or meet students’ expectations, and
too much external motivation damages students’ internal
motivation to learn [15].

4.2 Suggestion

It is worth noting that different types of teachers have
significant role differences in regulating students’ learning
motivation. This difference mainly exists between subject
teachers counselors and management teachers. Subject
teachers mainly improve students’ learning interest and
motivation through course design and practical tasks,
but some teachers still rely on traditional indoctrination
teaching when mobilizing students’ motivation, ignoring
individual differences and personalized needs. Counselors
help students maintain motivation through psychological
support and career planning, while management teachers
indirectly promote students’ collective learning motivation
through system construction and the creation of a learning
environment. In teaching practice, teachers are hindered
largely by resources, time, and energy. When mobilizing
students’ learning motivation, teachers are often limited
by large class teaching, and teachers’ energy is not enough
to provide personalized teaching for each student to meet
their learning needs. Problems such as limited class time
and insufficient resources make it difficult for teachers to
provide sufficient support for students. The phenomenon
that cannot be ignored is that in higher education class-
rooms, especially lectures only the first class can be large-
ly attended by all students. From the second class, teach-
ers will find that there are more and more empty seats in
the classroom. What is more challenging is that even if
students attend class, it is difficult for teachers to ensure
their learning status. In addition, some teachers have cog-
nitive deficiencies in the flexible application of teaching
strategies, which affects the effectiveness of motivation
mobilization.

5. Conclusion

The study found that the learning motivation of students
in higher education is complex and diverse, and is influ-
enced by intrinsic interests, external incentives (such as
grades and scholarships), and teachers’ teaching strate-
gies. Teachers play a key role in motivation mobilization
and can improve student motivation through goal setting,
timely feedback, and flexible course design. However,
some teachers face resource constraints and cognitive
challenges of insufficient personalized teaching in practice
and rely heavily on external incentives. The study suggests
that teachers should pay more attention to individual dif-
ferences among students, adopt diversified teaching meth-
ods such as cooperative learning and competitive teaching
to stimulate students’ intrinsic motivation and balance
internal and external incentive mechanisms to cultivate
students’ autonomous learning ability. The limitations



of this study are that it is mainly analyzed from the per-
spective of teachers, lacks direct data support for changes
in student motivation, and the sample is concentrated in
specific disciplines. Future research should be extended to
more disciplines and teaching backgrounds to obtain more
representative results. In addition, the long-term impact of
different incentive methods on student motivation can be
further explored in the future, especially how to use inno-
vative tools to mobilize student motivation in technolo-
gy-assisted teaching and improve teachers’ cognitive and
practical abilities to help them more effectively cope with
related challenges.
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